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ENLIGHTENED IDEAS FOR MODERN PEACE
EDUCATION. FROM KANT TO HUMBOLDT

Abstract. Amidst a backdrop of global conflict, particularly exemplified by
Russia’s invasion of Ukraine, peace education emerges as a key element for
fostering a culture of peace and conflict resolution. This paper examines the concept
of peace education by linking it to some of its philosophical foundations, particularly
drawing from the Enlightenment and Neo-Humanism movements. It explores the
philosophical underpinnings of peace education through the lenses of Immanuel
Kant (1724-1804) and Wilhelm von Humboldt (1767-1835) by reconstructing their
insights into education’s role in fostering a peaceful co-existence of humanity. By
leveraging these philosophical foundations, Ukraine has the potential to nurture a
culture of long-lasting peace that transcends the immediate aftermath of the war,
not only within its borders but also as a model for global peacebuilding efforts.
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The insights drawn from the philosophical foundations of peace education
underscore the critical role of education in fostering a peaceful society. Kant’s
emphasis on cultivating rationality, moral autonomy, and a cosmopolitan worldview,
alongside Humboldt’s advocacy for self-realization, holistic development, and
cultural appreciation provide a robust framework of values that are essential for
contemporary peace education. Both philosophers highlight the transformative
potential of education in shaping individuals who are not only knowledgeable but
also morally and socially responsible. In accordance with Kant and Humboldt, peace
education serves as a transformative force that empowers individuals towards
autonomy, upholds human dignity, and fosters moral and intellectual growth. By
nurturing these values within individuals and communities, peace education lays
the foundation for a more just, peaceful, and inclusive society.

In the midst of war, Ukraine has the opportunity to strengthen values, such as
rationality, moral autonomy, holistic development, and cultural appreciation, which
are fundamental components of peace education, rooted in the philosophies of
Kant and Humboldt. By prioritizing these principles, Ukraine can foster a young
generation who is not only knowledgeable but also equipped with the empathy,
tolerance, critical thinking, and commitment to justice needed for a peaceful society.

As Ukraine rebuilds, it is crucial to maintain a concerted focus on peace
education, ensuring that it remains a central pillar in the nation’s reconstruction
strategy. This holistic approach, which combines the strengths of peace education
with human rights education, can help create a more peaceful and equitable world.
The journey towards sustainable peace is challenging, but with dedicated efforts
and a robust educational framework, Ukraine can pave the way for a brighter and
more peaceful future for its citizens and inspire similar transformations globally.

Key words: Peace Education, Immanuel Kant, Wilhelm von Humboldt,
Enlightenment, Neo-Humanism, Ukraine, war.

ISSN 2786-6122(Print) ISSN 2786-6130(Online) 'ymarimapHi cmydii: icmopisi ma nedazozika Ne 2, 2024 p. 115



Caopina Bikropis baxep, Kpicitian Kpanep, Karepuna Binuubka
lpoceimHuybki idei dns cyyacHoi mupomeopyoi oceimu eid KaHma do Nym6ons0ma

CabpiHa Bikmopiss BAXEP

0okmop ¢binocogii

IHcbpyubkul yHisepcumem imeHi Jleoriornie0a ma ®paHuya,
IHc6pyk, Aecmpis

ORCID: https://orcid.org/0000-0003-4004-6989

Kpicmian KPAJIEP

2abinimosaHutl dokmop, npoghecop

IHc6pyubkul yHieepcumem imeHi Jleorionnbda ma ®paHua,
IHc6pyk, Aecmpis

ORCID: https://orcid.org/0000-0001-7333-5002
KamepuHa BIHULbKA

OoKmop redazoei4Hux HayK, npogecop

XmernbHUUbKa 2yMaHimapHo-rnedazoaidyHa akademisi
XMmernbHUUbkul, YkpaiHa

YHieepcumem 8 bernbcbKo-banit

Benbcbko-bsina, MNMonbwa

ORCID: https://orcid.org/0000-0002-2111-5275

NPOCBITHUUbKI IOET AN CYYACHOI
MUPOTBOPYOI OCBITU. BI KAHTA
A0 rymeoOIbaTA

AHoTauif. Ha tni rmobanbHnx KOHNIKTIB, 0COGNMMBO Ha NMpuKIagi poCiNncbLKoro
BTOPrHEHHA B YKpaiHy, MMpOTBOpYa OCBiTa CTae KIHOYOBUM €NeMEHTOM
y OpMyBaHHi KyrnbTypy MuUpy Ta BperynioBaHHi KOHMMIKTIB. Y Ui crtaTTi
pPO3rMAfaeTbCs  KOHUENUis MUPOTBOPYOI OCBITW, MNOB’A3yHHYU 11 3 OesKuMmu
dinocodcekMMKn 3acagamu, 3okpema, 3 pyxamu NpocBiTHULTBa Ta HeorymaHiamy.
Hocnigxyetbcsa inocodCcbki  MigBanuMHM MUPOTBOPYOI OCBITM Kpi3b MNpuU3My
nornsagis IMmanyina Kanta (1724-1804) ta Binerenbma ¢oH 'ymbonbara (1767-
1835), peKOHCTpyIOUM iXHi YSIBNEHHA MPO POfb OCBITU Y CMAPUSAHHI MUPHOMY
cniBicHyBaHHIO ntoacTea. BukopucTtoBytoum Ui pinocodcebki 3acagun, YkpaiHa
Mae noTteHuian Ang nnekaHHsa KynsTypu OOBroTpMBanoro Mympy, WO BUXOAUTb 3a
MexXi 6esnocepeHix HacnigKiB BiiHW, HE NULLIE B MeXaxX CBOIX KOPAOHIB, ane 1 sik
mMogenb Ans rnobanbHUX MUPOTBOPYMX 3YCUTb.

dinocodcbki 3acagnM MUPOTBOPYOT OCBITU MIAKPECHOTL BUpillarnbHy posb
OCBITU Yy po3bynoBi mupHoro cycninectBa. Haronoc |. KaHTa Ha KynbTuBYyBaHHI
pauioHanbHOCTI, MoparibHOT aBTOHOMII Ta KOCMOMOMITUYHOIO CBITOMMNAAY, a TakoX
3aknuku B. N'ymbonbata oo camopeanisadii, LiniCHOro po3BuUTKY Ta KynbTYPHOro
CMPUMHATTS CTBOPHOKOTL MiLiHY OCHOBY LIIHHOCTEN, SKi € BaXXNMBMMW 151 Cy4aCHOI
MupoTBopYoi ocBiTn. ObuaBa dinocodm MigKpecnoTb TpaHcopMaLUinHUN
noTeHuian ocBiTM y opMyBaHHI 0COBUCTOCTEN, SiKi € HE NuLE 0Bi3HaHMMUK, ane 1
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MOparbHO Ta couianbHO BignoeiganeHuMuK. 3rigHo 3 |. KaHtom i B. N'ymbonbaTom,
MMPOTBOpPYA OCBITa Cryrye TpaHcopMaLiiHOK CUSOK, Sika Hadae iHauBiayymam
MOXTINMBOCTI ANA OOCATHEHHS aBTOHOMII, NIATPUMYE MOACLKY TAHICTb | cnpusae
MOpanbHOMY Ta iHTENeKTyanbHOMY 3pOCTaHHI0. [nekawum Ui LiHHOCTI B Noaax i
rpomMagax, MMpOTBOpYa OCBITa 3aknagae yHaameHT ans GinbLl cnpaBeanueoro,
MUPHOTO Ta iHKMI3MBHOIO CycnifbCTBa.

Y posnan BiHM YKpalHa Ma€ MOXMUBICTb 3MILHWUTM Taki LUIHHOCTI, $K
pauioHanbHICTb, MOparibHa aBTOHOMISl, LiNiCHWUIA PO3BUTOK i KynbTypHE Crhpun-
HATTH, 9Ki € pyHOaMeHTanbHUMKW KOMMOHEHTaMU MWUPOTBOPYOI OCBITH, LLO
caratoTb KOpiHHAM y dpinocodito |. KaHta i B. 'ymb6onbata. Hagatoum npioputet
UMM NpuHUMnam, YkpaiHa Moxe BMXOBaTU Morofde NoKoniHHS, ske Oyae He nuvwe
oGi3HaHuM, ane ”“ MatuMe emnaTilo, TONEPaHTHICTb, KPUTUYHE MUCIIEHHS Ta
BigdaHICTb CNpaBeasIMBOCTI, WO € HEOOXIAHMMU OS5 MMPHOTO CyCMinbCTBA.

Y Tonyac, Sk YkpaiHa BigHOBMIOETLCS, OYKe BaXKMBO 36epirat y3romkeHy ysary
00 MUPOTBOPYOI OCBITW, rapaHTyouK, LLO BOHA 3anuaTMMETbCA LeHTpanbHUM
enemMeHTOM Yy cTparteril BiAHOBMEHHS KpaiHu. Takun uinicHMi nigxig, wo noegHye
CUINbHI CTOPOHM MMPOTBOPYOI OCBITU 3 OCBITOK B rany3si npae MANHU, 3ararnom
MOX€e SOMOMOITU CTBOPUTK BinbLL MUPHUK | cnipaBednmeun ceiT. LUnax go cranoro
MUPY € CKMagHUM, ane 3aBOsku LinecnpsaMoBaHUM 3YCUINAM i MiLHIA OCBITHIN
0asi YkpaiHa Ma€e 3Mory NpoknacTu WNsSxX 4O CBITAOro i MMPHOro ManbyTHBOro ans
CBOIX rpoMagsH i HagNXHYTN Ha NoAibHI NepeTBOPEHHS B YCbOMY CBITi.

KnroyoBi crnoBa: mupotBopda ocgiTa, IMmaHyin KaHT, Binbrenom ¢oH
'ym6onbAaT, MpocBiTHMLTBO, HEOryMaHi3Mm, YKpaiHa, BiiHa.

Statement of the problem. As of June 2024, the Global Conflict Tracker reports
28 conflicts worldwide, that involve states, nations, and political factions, with six
categorized as critical, indicating the highest level of escalation [Global Conflict
Tracker, 2024]. Figure 1 shows the locations of these current global conflicts:

Figure 1: World Map of Global Conflicts as of June 2024 (Global Conflict
Tracker, 2024)
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Despite being one of the safest and most peaceful regions in the world due
to the European Union’s commitment to effective conflict resolution and robust
educational policies, the European continent has not been spared the ravages of
war. In 2022, Europe’s tranquility was shattered when Russia’s invasion of Ukraine
ignited the largest conflict at the continent since World War Il. The aftermath has
been catastrophic, with countless deaths as well as incalculable damage and
destruction permeating the region [PeaECH Project, 2024].

According to the latest data of the Ministry of Education and Science of Ukraine
as of May 5, 2024, there are approximately seven million children whose lives
have been engulfed by the war in Ukraine. Among the casualties of conflict are
3,798 educational institutions, which range from kindergartens to higher education
establishments, all subjected to the brutalities of bombings and shelling, with 365
of them reduced to rubble [Ministry of Education and Science of Ukraine, 2024].
The aftermath of the war will demand meticulous planning and innovative solutions
to rebuild the country, particularly its education system, which lies at the heart of
societal reconstruction. Among these solutions, we advocate for the integration of
peace education as a fundamental pillar. We firmly believe that fostering a culture
of peace during Ukraine’s post-war reconstruction necessitates a concerted focus
on education, particularly in nurturing the next generation with the values and skills
essential for sustainable peace.

The purpose of the article is to explore the philosophical underpinnings of
peace education through the lenses of Immanuel Kant (1724-1804) and Wilhelm
von Humboldt (1767-1835) by reconstructing their insights into education’s role in
fostering a peaceful co-existence of humanity.

Presentation of the main material. Thus, this paper delves deeper into
peace education by examining its current state in Ukraine and linking it to its
philosophical foundations. We will begin by outlining Ukraine’s commitment to
peace education with a focus on its initiatives and challenges. Next, we will explore
the concept of peace education and, subsequently, its philosophical underpinnings
with an emphasis on Enlightenment and Neo-Humanism perspectives and their
insights on the relationship between education and peace. Finally, we will offer
recommendations on how Ukraine — through some of the philosophical foundations
of peace education — has the potential to cultivate a long-lasting culture of peace
that extends beyond the immediate aftermath of conflict and pave the way for a
brighter and more harmonious future.

Peace Education in Ukraine.

Within the Ukrainian education system, peace education or the cultivation
of peacekeeping skills is not explicitly outlined in educational legal frameworks.
In the collective consciousness of Ukrainians, the concept of «peacekeeping»
predominantly evokes images of military endeavors, as highlighted by Stadnyk
[Stadnyk, 2020]. Therefore, we argue for a heightened emphasis of peace education
within Ukraine’s school system. The integration of peace-building elements
into education can serve as a cornerstone for fostering sustainable societal
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development. The urgency of this matter is underscored by ongoing events such
as the full-scale conflict in Ukraine, which shows a critical need for a paradigm shift
towards prioritizing peace education within the nation’s educational landscape.

Nevertheless, Ukraine already possesses a degree of expertise in the integration
of peace education, both formally and informally, within its educational framework.
For instance, the country has developed the «Strategy of Peacekeeping Education
2020,» [Ministry of Education, 2016]. Additionally, at several institutions, such as
Dnipro Polytechnic, higher education students have the opportunity to delve into
the discipline of «Peacemaking and Anti-terrorist Activity in the Modern World»
at the Master’s level, under the specialty of International Relations [Dnipro
Polytechnic, 2024]. Furthermore, the public organization Ukrainian Peacekeeping
School operates across 12 regions of Ukraine [Ukrainian Peacekeeping School,
2024]. Established in August 2021, this organization serves as the institutionalized
iteration of the Ukrainian Peace School project, which has been active since 2014.
These examples demonstrate Ukraine’s proactive approach to instilling peace
education principles, both within academic institutions and through grassroots
initiatives, which reflects a concerted effort to cultivate a culture of peace and
conflict resolution within the nation.

Ukraine demonstrates a robust commitment to peace education through
various conferences and training initiatives. Conferences like the «Ukrainian
Peacekeeping Education: The Price of Peace» in 2016 [Ministry of Education and
Science of Ukraine, 2016], and «Teach Peace. Peace-making education for the
New Ukrainian School» in 2020 [Dnipro Academy of Continuing Education, 2020],
serve as platforms to promote peace education initiatives and exchange ideas.
Moreover, training programs like the ten seasons of the «Ukrainian Peacekeeping
School» conducted between 2013 and 2023 [AMES, 2023] have equipped
educators and activists with the tools necessary to foster peace and tolerance
within Ukrainian society. Today, amidst the backdrop of conflict, Ukrainian society
places emphasis on humanistic principles such as peace education, tolerance,
mutual understanding, and respect. The promotion of cross-cultural dialogue
and the cultivation of a culture of peace are paramount, while simultaneously
upholding the imperative of safeguarding the homeland. These multifaceted efforts
underscore Ukraine’s unwavering commitment to nurturing a peaceful society.

«Education commands high priority in both the initial humanitarian phase of
national and international response and in the postconflict rebuilding phase. Every
education system has the potential to either aggravate the conditions that lead to
violent conflict or to heal them. The unavoidable conclusion must be that ignoring
education, or postponing it, is not an option» [The World Bank, 2005, p. xii].
Conflicts bring challenges for reconstruction but also create opportunities to reform
education systems [The World Bank, 2005]. A pivotal element in the restoration, and
arguably the establishment of a new paradigm for post-war Ukrainian education,
lies in the integration of peace education principles across various educational tiers
within Ukraine. This approach holds the promise of not only rebuilding shattered
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educational institutions but also fostering a culture of peace that is indispensable
for the nation’s long-term stability and prosperity [Lvivna, 2024].

Peace Education

«Since wars begin in the minds of [...] [humans], itis in the minds of [...] [humans]
that the defenses of peace must be constructed» [UNESCO, 1945]. The preamble
of the Constitution of the United Nations Educational, Scientific and Cultural
Oragnization (UNESCO) highlights the fundament of peace education. Article 1
describes the purpose of UNESCO as «to contribute to peace and security by
promoting collaboration among the nations through education, science and culture
in order to further universal respect for justice, for the rule of law and for the human
rights and fundamental freedoms which are affirmed for the peoples of the world»
[UNESCO, 1945]. On a similar note, the Universal Declaration of Human Rights,
which was declared by the United Nations in 1948, shares this principle as one
of the main educational goals within article 26, the Right to Education, as follows:
«[Education] shall promote understanding, tolerance and friendship among all
nations, racial or religious groups, and shall further the activities of the United
Nations for the maintenance of peace» [UNGA, 1948].

Peace is more than the absence of war. Throughout recorded history, the
concept of peace has evolved. Peace embodies not merely the end of conflict but
also the pursuit of a harmonious co-existence of humanity. As a vital condition for
human survival, peace entails resolving disputes without resorting to force and
represents a universal aspiration. Peace not only means the end of violence, but
also encompasses justice, harmony with nature, and meaningful civic participation.
The attempt to achieve and maintain peace can be approached through various
strategies: through strength > ensuring security, through justice > upholding
fairness, through transformation > advocating pacifism, through politics > building
institutions, through sustainability > protecting the environment, and through
education > fostering understanding and tolerance. The underlying concept about
human nature of the latter strategy is that humans can change violence and
cultivate a moral imperative to stand up for a more peaceful world [Harris, 2004].

Peace education is philosophy and a process. As a philosophy it reflects on
principles and values, such as nonviolence, compassion, and reverence for all
life. As a process, it aims at empowering people with the skills, attitudes and
knowledge to create a world where conflicts are solved nonviolently and build
a sustainable environment [Harris & Morrison, 2012]. lan M. Harris argues that
peace education «refers to teachers teaching about peace: what it is, why it does
not exist and how to achieve it. This includes teaching about the challenges of
achieving peace, developing non-violent skills and promoting peaceful attitudes»
(p. 6). He distinguishes five pillars of peace education: (1) explaining the roots of
violence, (2) teaching alternatives to violence, (3) adjusting to cover different forms
of violence, (4) understanding peace as a process that varies according to the
context, and (5) understanding that conflict is omnipresent [Harris, 2004].
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Peace education is closely linked to human rights education because sustainable
peace is not possible without respect for human rights, and both approaches
contribute to the promotion of knowledge, values, and skills. Peace education
emphasizes the development of peace-ableness as a crucial competence,
fostering individuals’ ability to resolve conflicts non-violently and promote
harmony. In contrast to peace education, human rights education lacks a clear
conceptualization of human rights capability, making it less defined in terms of its
practical application. Furthermore, unlike peace education, there is no consensus
in human rights education on whether and how to advocate for the enforcement of
human rights without resorting to violence. This divergence highlights the need for
a more integrated approach that combines the strengths of both peace and human
rights education to build a comprehensive framework for achieving global peace
[Fritzsche et al., 2017].

The connection between peace education and human rights education becomes
clear when comparing the principles and values of peace education with those of
the Universal Declaration of Human Rights Education and Training. Within this
document, in 2011 the United Nations define three components of human rights
education: «(a) Education about human rights, which includes providing knowledge
and understanding of human rights norms and principles, the values that underpin
them and the mechanisms for their protection; (b) Education through human rights,
which includes learning and teaching in a way that respects the rights of both
educators and learners; (¢) Education for human rights, which includes empowering
persons to enjoy and exercise their rights and to respect and uphold the rights of
others» [UNGA, 2011]. The fundamental linkage between peace education human
rights education is also visible in the philosophical roots of peace education. Thus,
in the following section, some of these foundations will be explored in more depth.

Philosophical Roots of Modern Peace Education

The philosophical roots of peace education trace back to several intellectual
traditions. TwoofthemostsignificantmilestonesweretheAge of Enlightenment(17th—
18th century) and the educational-philosophical movement of Neo-Humanism (late
18th century — early 19th century), which evolved from Enlightenment, so both
are interconnected. In the following, we will focus on two of the most prominent
philosophers of these philosophical traditions: Immanuel Kant (1724-1804) in
terms of Enlightenment and Wilhelm von Humboldt (1767-1835) in terms of Neo-
Humanism. The two intellectuals were involved in an impassioned debate on the
German educational concept of Bildung, which cannot be translated into English, as
it has both a different intension and extension (Bacher, 2023). Kant and Humboldt
made substantial contributions to the understanding of education’s role in fostering
peace and social harmony by offering valuable insights that continue to resonate
in contemporary peace education initiatives.

Kant’s contributions to Peace Education in the Spirit of the Enlightenment

One of the biggest milestones in the history of peace education was the Age
of Enlightenment. During the 17th and 18th centuries, Europe experienced a
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significant time of intellectual and philosophical advancement and a widespread
implementation of compulsory education across the continent. It laid the foundation
for modern conceptions of peace education by promoting principles such as
reason, tolerance, equality, and human rights. Enlightenment thinkers advocated
for the development of rationality, moral autonomy, and a cosmopolitan outlook,
all of which are integral to fostering a culture of peace [Boto, 2021; Fulda, 2024].
The ideas and values emphasized during that period persist in shaping modern
endeavors aimed at fostering peace and social justice through education. There
has been a sustainable impact of the Enlightenment on today’s educational
philosophies and practices.

Immanuel Kant was a key figure among Enlightenment thinkers. He portrays
the pedagogical dimension of the Enlightenment by describing it as humanity’s
emerge from immaturity and defines immaturity as the incapacity to rely on one’s
own reasoning, as he elucidates in his manuscript An answer to the question: What
is enlightenment? [Kant, 1784/1996]. According to his perspective, even morality is
grounded in reason rather than empirical observations, and, thus, he emphasizes
the importance of autonomy, which refers to the ability to act according to one’s own
rational principles in moral decision-making, as he describes in Critique of Practical
Reason (1788/2015). This resonates with his ethical concept of the categorical
imperative, which he first outlined in Groundwork of the Metaphysics of Morals
[Kant, 1785/201]. He describes the categorical imperative as a universal moral
law that applies to all rational beings. Accordingly, individuals must act in such a
way that their actions could be willed as universal laws, treating others as ends in
themselves rather than as means to an end. Kant argues that moral actions are
those that are performed out of a sense of duty, in accordance with the categorical
imperative.

Kant’s profound insights into the role of education in fostering peace are rooted
in his work Perpetual Peace: A Philosophical Sketch [Kant, 1795/2016]. In this text,
Kant proposes an outline for achieving lasting peace among nations. He argues
that true peace can only be attained through the establishment of republican forms
of government, respect for international law, and the creation of a federation of
states. Based on this foundation, Kant proposes three definitive conditions for
perpetual peace: the civil constitution of every state should be republican, the
law of nations should be based on principles of equality and independence, and
a league of nations should be formed to enforce these principles and prevent
conflicts. He also discusses the idea of cosmopolitan rights, which entail the right of
individuals to travel freely and be treated as citizens of the world. In this manuscript
he advocates for principles of democracy, international cooperation, and the rule of
law as essential foundations for achieving enduring peace among nations.

Kant’s vision of peace education is grounded in his broader philosophy of peace,
education, moral development, and enlightenment. His principles in accordance
with his philosophy of education resonate with those of modern peace education
and human rights education. Kant’s idea of cosmopolitanism encourages individuals
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to perceive themselves as citizens of the world, promoting understanding and
respect for different cultures and perspectives. This global outlook is crucial for
fostering peace and cooperation among nations. Kant highlights the transformative
potential of education in shaping intellectually enlightened, morally upright, and
socially responsible individuals by fostering reason, intellectual freedom, and
moral autonomy, as he regards these principles as essential for human progress.
He views education a means to cultivate rationally and morally autonomous
individuals who are committed to the principles of justice, human rights, and
harmonious co-existence, which lays the foundation for a peaceful world. According
to Kant, education should foster rational autonomy, enabling individuals to think for
themselves and make moral decisions based on reason. Such individuals are less
likely to be swayed by demagoguery and conspiracy theories, and more likely to
contribute to a just and peaceful society. By cultivating universal moral principles in
accordance with the categorical imperative, such as justice, equality, and respect
for human dignity, education can serve as a powerful remedy against conflict and
become a catalyst for societal progress. Adherence to these principles has the
potential to lead to a world without war and foster perpetual peace.

Humboldt’s contributions to Peace Education in the Spirit of Neo-
Humanism

Neo-Humanism was an educational and philosophical movement that emerged
in the late 18th century. It sought to revive and integrate classical humanist ideals
from ancient Greece and Rome with Enlightenment values to create a more
rounded approach to education. Neo-Humanism critiqued the Enlightenment’s mere
emphasis on reason and its neglect of emotion. Instead, it advocated for a holistic
development of individuals. This approach valued reason just as imagination,
aesthetics, art, personal growth, and individuation as essential components of
human development [Bruford, 1971; Reble, 2004]. The movement’'s commitment
to universal human values such as justice and human dignity provides a strong
foundation for promoting peace and social harmony in contemporary society. The
emphasis on critical thinking, empathy, and cultural appreciation fosters a mindset
conducive to understanding and resolving conflicts peacefully. Thus, the principles
of Neo-Humanism align closely with those of peace education.

Wilhelm von Humboldt was one of the key figures among Neo-Humanist thinkers.
His perspective on peace education can be inferred from his broader philosophical
and educational principles. Humboldt's Theory of Bildung [Humboldt’s Theory of
Bildung 1793/2000] centers on the idea of holistic self-cultivation and personal
development. He conceives education as an ongoing process of individual growth
that encompasses intellectual, moral, and aesthetic dimensions. It involves the
harmonious development of one’s innate capacities and the pursuit of knowledge,
enabling individuals to achieve their fullest potential and lead meaningful lives.
Accordingly, education should not merely impart factual knowledge but should
cultivate critical thinking, creativity, and a profound understanding of oneself and
the world. This process requires an environment of freedom and encouragement to
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explore interests and engage with diverse experiences. For Humboldt, Bildung is a
lifelong endeavor that fosters personal autonomy, cultural enrichment, and active
participation in society.

Similar to Kant, Humboldt also developed a political theory. In his work The
Limits of State Action (1792), Humboldt emphasizes minimal state intervention
in individual lives and advocates for personal freedom and self-realization of
individuals. Humboldt argues that the state’s primary role should be ensuring
protection and security, establishing a legal framework to safeguard rights, and
avoiding interference in private affairs, including moral and intellectual pursuits. In
education and culture, Humboldt favors providing basic education and access to
knowledge while ensuring academic freedom and independence from state control.
Central to his philosophy is the idea that individuals should have the freedom to
develop their abilities and talents without unnecessary interference. However, it is
crucial to note that Humboldt perceived a conflict between freedom and the state
only in his early writings, composed during a period when his homeland was still
under absolutist rule. Following the Prussian Reform Movement in the early 19th
century, he no longer observed this discrepancy and actively participated in the
reforms of the public education system [Bacher, 2024].

In his manuscript The Konigsberg and the Lithuanian school plan (1809/2023)
Humboldt aimed to reform the Prussian education system. Key aspects include
a unified curriculum balancing classical and modern subjects to cultivate well-
rounded individuals, the importance of well-trained and inspiring teachers, and
a focus on personal development through self-discovery and critical thinking.
Humboldt also advocated for academic freedom for both students and teachers
to foster intellectual growth and creativity. Additionally, he sought to establish
an accessible public education system that provides equal opportunities for all,
regardless of social background.

While Humboldt did not explicitly address peace in the same manner as Kant,
his vision of education fundamentally aligns with the goals of peace education.
The goal of Humboldt’s state theory, which is closely connected to his educational
philosophy is to provide the conditions for each individual in their diversity to
flourish, which evolves into the flourishing of humankind in its entirety and its
peaceful and harmonious co-existence [Bacher, 2023]. Humboldt’s educational
philosophy contributes to peace education through several other key principles.
His emphasis on moral education supports the cultivation of values such as
empathy, tolerance, and justice, which are essential for peace. Thus, through
education individuals not only acquire knowledge but also develop the virtues
necessary for peace. Moreover, Humboldt's advocacy for individual autonomy and
critical thinking empowers humans to actively participate in democratic processes
and promote social justice, which are fundamental aspects of peace education. By
fostering these skills, Humboldt's philosophy encourages the creation of engaged,
responsible citizens who can contribute to a just society. Also, Humboldt’s
promotion of cultural and aesthetic education nurtures intercultural understanding
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and respect, reduces prejudices, and promotes peace at both local and global
levels. Cultural appreciation is crucial in a world increasingly defined by diversity.
Humboldt's idea of interconnected knowledge supports the holistic approach
of peace education by integrating various disciplines to address the complex
nature of peace and conflict. By promoting interdisciplinary learning, Humboldt’s
framework encourages comprehensive solutions to global challenges, which are
highly relevant to contemporary peace education initiatives.

1.1. Kant’s and Humboldt’s common line of thought

Kant's and Humboldt’'s contributions to peace education can be understood
as a byproduct of their broader philosophies. Both underscore the critical role of
education in fostering a peaceful society, which provides valuable insights that
continue to inform contemporary peace education efforts. What the two philosophers
have in common is that both underscore the significance of education in promoting
the values and competencies necessary for building a more just, peaceful, and
enlightened society.

Kant highlights the importance of cultivating reason and moral autonomy to foster
the development of universal moral principles in accordance with the categorical
imperative, such as respect for human dignity, justice, and cosmopolitanism, through
education. Accordingly, education can serve as a powerful tool for preventing
conflicts and establishing lasting peace. Meanwhile, Humboldt emphasizes the
significance of education nurturing a holistic development of individual capacities
to foster personal and, consequently, societal flourishing, which implicitly leads
towards the broader goal of a peaceful coexistence of humanity. Both thinkers
recognize the transformative potential of education, albeit with different emphases,
as systematically illustrated in figure 2:

Education (Bildung)
> Cultivation of
rational and moral
capacities to > peaceful
Immanuel Kant develop universal coexistence of
moral principals in humanity
accordance with the

categorical

imperative
Approaches to Peace

Education

Education (Bildung)
> Holistic > education as an
: development of end in itself, but
“;_‘Ilh;];gl“;‘:n individual capacities implicitely: peaceful
- to foster individual coexistence of
and, subsequentily, humanity

societal flourishing

Figure 2: Kant’'s and Humboldt’s line of thought on Peace Education

While Humboldt and Kant approach philosophy from different perspectives,
they share common values centered around individual autonomy, human dignity,
personal development, and the promotion of the common good, which are
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essential for peace education. Both philosophers place an emphasis on individual
autonomy as they believe in the inherent worth and dignity of each person and
advocate for the freedom of individuals to think for themselves, make their own
choices, and pursue their own paths in life. Humboldt emphasizes the importance
of intellectual freedom and self-cultivation, while Kant stresses the significance
of moral autonomy in ethical decision-making. Humboldt and Kant also share a
commitment to the idea of human flourishing through personal development. In
this context, Humboldt emphasizes holistic self-cultivation and the pursuit of one’s
innate talents and capacities. Similarly, Kant believes in the importance of moral and
intellectual growth, with his notion of the categorical imperative guiding individuals
toward moral excellence and the fulfilment of their rational nature. Moreover,
both thinkers value the idea of contributing to the betterment of society. Humboldt
believes that educated and self-fulfilled individuals naturally contribute positively to
society through their actions and endeavors. Kant, on the other hand, emphasizes
the importance of moral duty and the obligation to uphold ethical principles for the
benefit of all members of society.

Kant’'s and Humboldt’s philosophies resonate with three of the key principles and
values of peace education: empowerment towards individual autonomy, respect
for human dignity, and the pursuit of moral and intellectual growth.

(1) Empowering individuals towards autonomy involves equipping them with the
knowledge, skills, and confidence to think critically, make informed decisions, and
act responsibly. Peace education encourages individuals to assert their autonomy
in resolving conflicts peacefully, advocating for justice, and promoting mutual
understanding and respect.

(2) Moreover, peace education upholds human dignity by recognizing the
inherent worth and rights of every individual. It emphasizes the importance of
treating others with respect, empathy, and compassion, regardless of differences
in background, beliefs, or identities. By fostering a culture of dignity and inclusivity,
peace education contributes to the creation of harmonious and equitable
communities where everyone feels valued and respected.

(3) Peace education also aligns with the pursuit of moral and intellectual growth
by promoting ethical awareness, critical thinking, and dialogue. It encourages
individuals to reflect on their values, examine the root causes of conflicts, and
explore nonviolent approaches to conflict resolution. Through moral and intellectual
engagement, individuals develop a deeper understanding of themselves, others,
and the world around them, enabling them to contribute positively to the promotion
of peace.

Conclusion and Outlook

As we reflect on the ongoing global conflicts and the profound impact of the
Russian invasion of Ukraine, the importance of peace education becomes
increasingly evident. The Global Conflict Tracker’s statistics highlight the urgency of
addressing the root causes of violence and promoting sustainable peace. Ukraine’s
proactive initiatives in integrating peace education within its educational framework
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offer a glimmer of hope for a peaceful future. The incorporation of peace education
into Ukraine’s post-war reconstruction efforts is a significant step towards achieving
long-lasting peace and stability. By drawing on the philosophical roots of peace
education and leveraging existing initiatives, Ukraine has a framework for fostering
a culture of peace that transcends the immediate aftermath of conflict, paving the
way for a brighter and more harmonious future through peace education.

The insights drawn from the philosophical foundations of peace education
underscore the critical role of education in fostering a peaceful society. Kant’s
emphasis on cultivating rationality, moral autonomy, and a cosmopolitan worldview,
alongside Humboldt's advocacy for self-realization, holistic development, and
cultural appreciation provide a robust framework of values that are essential for
contemporary peace education. Both philosophers highlight the transformative
potential of education in shaping individuals who are not only knowledgeable but
also morally and socially responsible. In accordance with Kant and Humboldt, peace
education serves as a transformative force that empowers individuals towards
autonomy, upholds human dignity, and fosters moral and intellectual growth. By
nurturing these values within individuals and communities, peace education lays
the foundation for a more just, peaceful, and inclusive society.

In the midst of war, Ukraine has the opportunity to strengthen values, such as
rationality, moral autonomy, holistic development, and cultural appreciation, which
are fundamental components of peace education, rooted in the philosophies of
Kant and Humboldt. By prioritizing these principles, Ukraine can foster a young
generation who is not only knowledgeable but also equipped with the empathy,
tolerance, critical thinking, and commitment to justice needed for a peaceful society.

Looking ahead, the integration of peace education into Ukraine’s post-war
reconstruction holds transformative potential not only for the nation but also as
a model for global peacebuilding efforts. The urgency of promoting sustainable
peace through education cannot be overstated. Proactive steps in embedding
peace education within its educational framework in Ukraine offer a hopeful vision
for the future. The success of Ukraine’s peace education initiatives could serve
as an inspiring example for other conflict-affected regions. By demonstrating that
education can be a powerful tool in healing and rebuilding societies, Ukraine has
the potential to contribute to a broader global understanding of the importance of
integrating peace and human rights education in post-conflict recovery efforts.

As Ukraine rebuilds, it is crucial to maintain a concerted focus on peace
education, ensuring that it remains a central pillar in the nation’s reconstruction
strategy. This holistic approach, which combines the strengths of peace education
with human rights education, can help create a more peaceful and equitable world.
The journey towards sustainable peace is challenging, but with dedicated efforts
and a robust educational framework, Ukraine can pave the way for a brighter and
more peaceful future for its citizens and inspire similar transformations globally.
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ONMTUMI3ALIA OUCTAHLUIMHOINO HABYAHHS
B KOHTEKCTI SACTOCYBAHHA TEXHONOTI
BIPTYAIIbHOI'O KJIACY

AHoTauifa. Y cratTi gocnigKyeTbCA BaXKMBICTb OUCTaAHUINHOMO HaBYaHHS
3 aKUEeHTOM Ha 1oro edeKkTUBHICTb, pe3yrbTaTMBHICTb Ta BMNSIMB Ha OCBITHIN
npouec. OOroBoptOIOTLCA KITHOYOBI  acnekTu, SKi CNpUsitoTb  BAOCKOHAINEHHIO
negaroriyHMx MeToAiB Ta BNPOBaKEHHIO TEXHOMOTYHNX iIHHOBALN Y ANCTaHLINHIN
ocBiTi. OKpeMOo BUCBITMOTLCA NMUTAHHA OOCTYMHOCTI, AKOCTi Ta Pi3HOMaHITHOCTI
HaBYaNbHUX MOXITMBOCTEN Y LN hopMi HaBYaHHS. 3a3HayeHo, WO AUCTaHLiNHe
HaBYaHHA BIOpPI3BHAETbCA Big4 TpaguuiMHOro y 6araTtbox acnektax, 30Kpema
FHYYKiCTIO Yy BMOOPI Yacy i Micus HaBYaHHS, MOXITMBICTIO NOEAHYBATU HaBYaHHSA 3
NPOMECINHOIO QiSNbHICTIO Ta LUMPOKUM AOCTYNOM 0 HaBYalibHUX pPecypciB.

OcobnuBy yBary npugineHo  iHOpPMaUiNHO-TEXHOMOrNYHUM  acnekTam
OUCTaHUINHOIO HaBYaHHS, TakUM SIK MYINbTUMELINHI MOXIMBOCTI, iHTEPaKTUBHI
IHCTPYMEHTH, 4aTun, POPYyMU Ta CTBOPEHHS BipTyanbHUX KNaciB AN CAiNbHOI poboTu.
MigKkpecnoeTbCa poflb CUHXPOHHOIO PEXUMY HaBYaHHA Ta BipTyasibHMX KNaciB y
3abe3neyeHHi peanbHOro 4Yacy B3aeMOAil MiX BuKIagadamu Ta cTygeHTamu. Y
CTaTTi po3rNagalnTbCa BUKIMNKN OUCTAHLINHOT OCBITU, Taki K 30aTHICTb CTYOEHTIB
[0 CaMOCTIMHOIo HaB4YaHHS, X MOTUBALiSI, KOMYHiKauis, iHaAMBigyani3auis npouecy
Ta igeHTUikauia y4acHukis.

OnTumisauia ANCTaHUIMHOIO HaBYaHHS BU3HAYAETbCS SIK BaKnMBMKA dhaKkTop
PO3BUTKY Cy4aCHOI CUCTEMM OCBITW, LIO CrpuUde MigBULLEHHIO OOCTYMHOCTI Ta
SIKOCTi HaBYaHHS 4Yepes iHTerpauito iHopMaUinHO-KOMYHIKaLiNHMUX TEXHOSOTIN.
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